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ABSTRACT 

The goal of the High School/State Incentive Grant 
(SIG) Staff Development program of the New York City Board of 
Education in 1992-93 was to increase the knowledge levels and 
competencies of teachers and paraprof es s i onal s assigned to special 
education classes, by offering a variety of training options for all 
eligible personnel. The program was evaluated through observation of 
workshops and participant surveys. Workshops covered such topics as 
desktop publishing, science curriculum, creative writing, the use of 
digraphs in teaching word sounds, coping with stress, and stress 
management. The ratings of the observing evaluator and the 
participants were high. A follow-up survey of participants revealed 
that their workshop experiences were applied in the classroom and 
were beneficial to them and/or their students. A survey of members of 
the District Advisory Committees, which implemented the staff 
development program, identified strategies, practices, and policies 
that impacted on SIG participation. The dissemination of interest 
inventories to special education staff and the distribution of SIG 
flyers and schedules were the most commonly used strategies. Factors 
that had the most positive impact on participation were per session 
rate workshops, centrally located workshops, and popular topics. 
Factors having a negative impact were workshops without 
reimbursement, trainee rate workshops, and workshops scheduled during 
school hours. Recommendat i ons for program improvement are offered. 
Appendixes provide more detailed study results. (JDD) 
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SUMMARY 



The goal of the High School/State Incentive Grant (SIG) in 
1992-93 was to increase the knowledge levels and competencies of 
teachers and paraprof essionals assigned to special education 
classes by offering a variety of training options for all 
eligible personnel. SIG provided $1,196,078 during the 1992-93 
school year. 

The Office of Research, Evaluation, and Assessment's 
(OREA's) evaluation of SIG training in 1992-93 focused on a 
select group of 22 workshops held in 1991-92 and 1992-93. An 
OREA evaluator observed six high-priority workshops in the early 
spring of 1993, and administered a questionnaire to the 
participants after the workshops. 

The ratings of the evaluator and the participants were 
high. In addition, 90 percent of the participants said that the 
workshop they selected from among the many options was their 
first choice. A follow-up survey of these participants revealed 
that their workshop experiences were applied in the classroom and 
were beneficial to them and/or their students. 

Another evaluation of SIG activities held in 1992-93 was 
based on a similar follow-up survey of participants in 11 lower 
priority workshops. The quality of the training received high 
ratings by most of the respondents. They also indicated th^t 
they made use of their workshop experiences, that the training 
impacted positively on their behavior, and that it led to some 
instructional changes. 

OREA also surveyed a sampling of 1991-92 SIG workshop 
participants. The outcomes were essentially the same as findings 
in the survey of 1991-92 SIG participants. 

Finally, OREA conducted a survey of Central DAC members to 
identify the strategies, practices and policies that impacted on 
SIG participation. The dissemination of interest inventories to 
special education staff and the distribution of SIG flyers and 
schedules were the most commonly used strategies. Factors that 
had the most positive impact on participation were per session 
rate workshops, centrally located workshops and popular topics. 
Factors impacting negatively were workshops without 
re .^bursement, trainee rate workshops, and workshops scheduled 
during school hours. 



Based on these findings, OREA concludes that the high scho 
SIG staff development program in 1992-93 was successful. OREA 
recommends that the program be continued next year with the 
following specific recommendations: 

respond to the interest shown in stress management and 
computer competence by expanding hands-on training and 
practice opportunities in these areas; 

provide more attention to on-site reinforcement of 
strategies and skills obtained in SIG training to improve 
the effectiveness of the implementation process; 

encourage schools to make available and/or provide access 
computer hardware and software for teachers trained in 
computer workshops ; and 

increase the incentive for special education staff to 
participate in SIG staff development by responding to the 
evaluation findings on the factors that impact negatively 
on SIG enrollment* 
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I . INTRODUCTION 



PROGRAM BACKGROUND 

The High School/State Incentive Grant (H.S./SIG) Staff 
Development program was begun in 1986-87 by the Division of High 
Schools to improve the quality of instruction for students with 
handicapping conditions by providing high school special 
education teachers and paraprof essionals with an intensive staff 
development program that is participant-driven and implemented 
through District Advisory Committees (DACs) . 

In 1990-91, OREA's evaluation examined the staff development 
activities in each high school superintendency . The evaluation 
revealed that, overall, the program's objectives were achieved: a 
large percentage of the participants gave the training high 
ratings for effectiveness and reported that their staff 
development experiences were useful for classroom purposes. 

In 1991-92, OREA's evaluation covered both district and 
citywide training options. Overall, a high percentage of the 
participants in the district-based options gave high ratings with 
respect to effectiveness of training, its usefulness and 
applicability in the classroom, and its impact on student 
performance. In the citywide training options, two-thirds of the 
Leadership program participants were pleased with their students 7 
exposure to various forms of art and culture in New York City. A 
retrospective survey of participants in some of the previous 
year's SIG training options found that a large number of 
respondents were using aspects of the training in their schools, 
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and many had adopted changes in their approach to students as a 
result of this training* 

PROGRAM STRUCTURE FOR THE CURRENT YEAR 

In 1992-93 a State Incentive Grant in the amount of 
$1,196,078, was allocated to the high school districts to continue 
to provide district-based, participant-driven professional 
development opportunities for eligible special education teachers 
and paraprofessionals, implemented through the high school DACs. 
Overall, the responsibility • for the coordination of H.S./SIG was 
assumed by the Deputy Director of Special Education Operations* 
A Central Advisory Committee, representing the six DACs, met 
regularly with the Deputy Director to review and share ongoing 
SIG activities citywide, and to discuss and implement program 
changes* 

SIG GOALS AND OPTIONS IN 1992-93 

The general goal of the H*S./SIG project in 1992-93 was to 
provide teachers and paraprofessionals assigned to special 
education classes with opportunities to increase their knowledge 
level and instructional competencies, in order to improve 
performance by students with 'handicapping conditions* 
Specifically, the training program offered up to 3 0 hours of 
voluntary staff development options for each eligible teacher and 
15 hours for each eligible paraprofessional . The SIG training 
program offered many options, with a variety of delivery models, 
including full-day conferences, after-school workshops, graduate 
courses, education consultant services, and intervisitations . 

2 
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EVALUATION METHODOLOGY 

The OREA evaluation consisted of the following components: 
1992-93 Hialv Priority Workshops 

• At OREA's request, each of the six Central DAC Committee 
representatives selected one district-based high priority 
staff development activity for evaluation. An OREA 
evaluator observed these activities , and then administered a 
questionnaire to participants immediately after the 
workshops . 

• Three months later the evaluator disseminated a follow-up 
survey to the participants to determine the extent to which 
the training was being implemented in their schools. Sixty- 
nine participants responded to this survey. 

• A second sample of staff development workshops in 1992-93 
was evaluated by an OREA follow-up survey. The primary 
purpose of this survey was to determine the extent to which 
aspects of the training were implemented, and the aspects of 
the training that were most useful to the teachers, 
paraprof essionals, and related service providers (RSPs) . 
The workshop sample included two training options in each 
high school superintendency that representatives deemed 
second and third priority staff development activities. One 
hundred thirty-eight participants responded to this follow- 
up survey. 

1991-92 Follow-Up Survey 

• The Central DAC Committee representatives selected one 
course or workshop in their districts from the 1991-92 SIG 
professional development options* OREA disseminated a 
follow-up survey to obtain implementation data. Over one 
hundred-five participants (105) responded to this survey. 

Survey of Central DAC Members 

• Finally, evaluators sent a survey to Central DAC members to 
collect information and ideas about the efforts made in 
their districts to encourage special education staff to 
enroll in the SIG staff development program in 1992-93. 
This data helped to clarify the DAC members' role in the 
recruitment process, and provided suggestions for strategies 
for increasing the number of SIG participants. 
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EVALUATION OlTSTTnKrc 

The 1992-93 SIG evaluation „ as des . gned ^ ans _^ rs 
to the following questions: 

' di.teirt!£2S f d - thS res P° n dents from selected 1992-93 
' 5i,?rirt!S2S ? i<J - the res P°"1ents from selected 1991-92 

ss'tSs-Siasj?" apply the knowiea * e ^ 

SCOPE OF THIS PFpnprr 

Chapter II of this report presents the findings obtained 
from observations of selected district-based workshops, and 
surveys of the participants. it also presents the findings of 
the follow-up surveys of teachers, paraprofessionals and RSPs who 
participated in SIG in 1991-92 and 1992-93, and discusses the 
views of the representatives from six DACs regarding recruitment 
strategies. Chapter III presents OREA's conclusions about the 
overall effectiveness of SIG in 1992-93 and offers 
recommendations for SIG in 1993-94. 
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II . FINDINGS 

The material following presents OREA's findings for tvo 
groups of staff development workshops in 1992-93, plus a follow- 
up survey of participants in 1991-92 workshops and a survey of 
Central DAC members, Tahle A-l lists the 22 workshops that were 
studied in the course of the evaluation. one cautionary note: 
The results of the follow-up surveys need to be tempered by the 
poor participant. response overall. Of the 22 workshops surveyed, 
there was a return of 75 percent or more from participants in 
only five workshops (see tables A,B, and C in appendix B) . 
HIGH PRIORITY STAFF DEVF ... OPMENT ACTIVITIES IN 1992-93 

In early spring 1993, OREA evaluators examined six district- 
based high priority SIG staff development activities through 
observations, a questionnaire, and a follow-up participant 
survey. Brief overviews of the evaluation findings appear below. 
Observation of Workshops 

Desktop Publishing workshop. Five teachers, two para- 
professionals, and one coordinator from Brooklyn schools were 
observed in a training session on the use of Desktop Publishing, 
a computer program in WordPerfect (see Table B-l) . The workshop 
leader demonstrated a number of different desktop publishing 
operations, and participants followed the process on their own 
computers. The participants were responsive and highly 
motivated. The activity received the highest overall rating 



(seven'; c'rca the OREA evaiuator. 

Science workshop . Nine teachers and one paraprof essional 
from Manhattan schools were observed in a science workshop (see 
Table b-2). The purpose of this session was to develop strategies 
to improve the quality of the science curriculum for special 
education students. After explaining the theory of a concept 
map, the workshop leader brainstormed with the group, and guided 
them in the development of their own science concept maps. The 
workshop leader was responsive to questions and participants were 
actively involved. The workshop received the highest overall 
rating (seven) from the OREA evaiuator. 

Creative writing workshop , one teacher trainer (assisted by 
a classroom teacher) , and 17 special education students from 
Grover Cleveland High School in Queens were observed in a 
demonstration lesson on how to write an original play (see Table 
B-3). The theme of the lesson was "How well we remember." After 
choosing specific character roles to read, students analyzed 
their stories and responded to the trainer's questioning. 
Students were given clues (e.g., actions, details, feelings) to 
help their recall. The teacher trainer showed good communication 
skills and a sense of humor. The activity received the highest 
overall rating (seven) from the OREA evaiuator. 

Starting Over workshop. One trainer, nineteen teachers, 
three RSPs, and one paraprof essional from Bronx schools were 

All of the observer's ratings were based on a seven- 
point Likert scale from negative (l) to positive (7) . 
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observed in a workshop on the use of digraphs in teacaing cr.e 
sounds of words (see Table B-4) . Guide words and their digraphs 
from a literary program called Starting Over provided examples 
for use in various instructional activities (i.e., review, 
vocabulary study, taking tests, etc) . The leader was able to 
successfully communicate a difficult topic to the workshop 
participants. The activity received an overall rating of six 
from the OREA evaluator. 

How to Cope with Stress workshop . One trainer, and 21 
teachers from BASIS schools were observed in a workshop on coping 
with stress (see Table B-5) . The emphasis was on reducing stress 
by raising one's self-esteem. Although the participants were 
given ample opportunities to ask questions, make comments, and 
offer suggestions, they had few opportunities to practice the 
relaxation exercises. Unfortunately, the session was scheduled 
in an uncomfortable training environment. As a result, the 
workshop received an overall rating of five by the OREA 
evaluator. 

Stress Management workshop . One trainer, 51 teachers, 26 
RSPs, 18 administrators, and 7 paraprofessionals from Alternative 
high schools were observed in a stress management workshop (see 
Table B-6) . Participants engaged in a series of exercises taken 
from a manual on stress reduction solutions. This provided a 
variety of strategies for dealing with common stress producers, 
Relaxation techniques taught and practiced by the participants 
included breathing, stretching, and imagining. The presentation, 
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sprinkled with pertinent anecdotes, was handled wltn skill and 
good humor by the trainer. The activity received an overall 
rating of six from the OREA evaluator. 
Workshops Participant Questionnaire 

Immediately after each workshop observed by an OREA 
evaluator, the evaluator administered a questionnaire to 
workshops participants. The findings of these questionnaires are 
presented below. 

Respondents 9 evaluation of workshops. The ratings of the 
1992-9 3 workshops by workshop participants were consistent with 
the observation ratings by OREA evaluators. Ninety-three 
teachers, 2 5 paraprofessionals, 21 administrators, and 27 others 
(i.e., counselors, social workers, psychologists, teacher 
trainers, etc) from schools in six high school superintendencies 
rated seven aspects of the training experience on a five-point 
Likert scale. The overall quality of the training was high 
(4.8). Aspects of the training and their respective ratings are 
listed in Table 1. 
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Table 1 

Overall Ratings of District-Based Workshops by Survey Respondents 



Aspects of Training 



Mean Ratings 9 
(N=166) 



Topics fully covered 



4.8 



Organization of training sessions 



4.8 



Appropriateness of content of training 



4.7 



Effectiveness of presentations 



4.7 



Helpfulness of materials 



4.5 



Opportunities to ask questions 



4.3 



Overall quality of training 



4.8 



a Ratings are based on a five-point Likert scale from 1 = low to 
5 = high. 

• All aspects of the training received uniformly high 
ratings from workshop participants. 

Participant's intentions regarding use of training . About 
one-third of the respondents said they would implement a variety 
of stress reduction techniques. This was not surprising since 
two of the six workshops dealt with this topic. Another one- 
third of the respondents were less specific, saying they would 
implement all aspects of their training. Various workshop 
participants said that they would do the following: 

Coping With Stress Workshop 

• Implement the mirror works method 

• Use time management skills 

• Enhance my own self-esteem 

Stress Management Workshop 

• Teach relaxation techniques 

9 
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• Address stress in my home lire 

• Help students establish priorities in their life 
Desktop II Workshop 

• Create a magazine with my students 

• Teach students how to use graphics in Word Perfect 
Science Workshop 

• Teach students how to use Concept Mapping in my science 
class 

Starting Over Workshop 

• Improve reading, writing, and vocabulary skills of my 

students 

• Help students read better by using decoding skills 

• Improve auditory discrimination in my speech lessons 

Creative Writing Workshop 

• Write plays with my students 

Selection of workshop options. Ninety percent of the survey 
respondents said that the workshop they participated in was their 
first choice. About half said they selected their option to 
enhance their professional development • Another 2 6 percent said 
their selections were made to improve their teaching skills 
and/or student performance. Table 2 summarizes the various 
reasons given by respondents. 
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Table 2 

Reasons Participants Selected Workshop Options 



Percent of Respondents 



Reasons 



(N=162) 



To enhance professional development 



49% 



To improve teaching skills 



18 



Workshop sounded interesting 



10 



To improve student performance 



8 



To improve student behavior 



4 



Other 
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Need for additional training . Close to 50 percent of the 
respondents indicated a need for additional training. Of these, 
72 percent asked for additional opportunities to practice the 
skills and implement the knowledge they received in the 
workshops . 

Fifty-three percent of the respondents answered the question 
on what subject matter they would like offered in SIG next year. 
Many topics were requested, but those noted most frequently 
appear in Table 3. 
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Table 3 

Topics Requested by Resr - :\Ji^r.Z3 



Subi ect 


Percent ~~ 


Stress management 


20.5% 


Self- improvement 


10.2 


Computer training 


10.2 


Behavior management 


8.0 


Other 


52. 1 



Three months after the workshops were concluded, follow-up 
surveys were sent to 160 of the participants in high priority 
workshops to determine the extent to which the 1992-93 training 
was being implemented in the six high school superintendences . 
Forty-two percent (N=68) of the participants responded to the 
following questions: 

1. What aspects of the training were of greatest value? 
2 * uS^^i^SS^ ^ they * ade in the - 

Participants' responses are summarized in Table c-1 in the 
appendix, while the answers in some cases were not relevant to 
the intent of the questions, many respondents did say that their 
workshop experiences were used and were beneficial to them and/or 
to their students. One teacher, for example, had learned to be 



* Identification of workshops and numbers of respondents 
appear in the chart of follow-up surveys in Appendix A 
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"ore calm and relaxed and was now able to deal icre effectively 
with aggressive . student behavior. Other changes included 
increased concern about students' behavior and a more positive 
attitude about students' needs. Some respondents were vague in 
describing the improvements in their instructional programs. 
This may have been due in part to an incorrect interpretation of 
the term 11 instructional program". 

FOLLOW-UP SURVEY OF LOWER PRIORITY WORKSHOPS IN 1992-93 

OREA evaluated a second sampling of the 1992-93 workshop 
participants. The sample included two different workshops in 
each high school superintendency considered of lower priority by 
the Central DAC representatives. A total of 138 participants 
responded to the survey. The primary purpose of this survey was 
to determine the extent to which the respondents applied the 
knowledge and skills acquired from the SIG training in 1992-93. 
In addition , respondents were asked to rate their training 
experiences that year. The results of the surveys are presented 
in Table C-2 in the appendix, and discussed below. 

Survey respondents reported participating in one to 15 
training sessions: 45 percent attended 1-2 sessions and 28 
percent attended 3-4 sessions. Respondents 's ratings of the 
quality of the training ranged from three to five*, and produced 
an overall mean of 4.5. 

Many respondents indicated that they made use of their 



* Ratings were based on a five-point Likert scale from 
negative (1) to positive (5). 
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workshop experiences, that it impacted positively on their 
behavior, and that it led to some instructional changes. The 
specific aspects of the training considered to be of greatest 
value, and the changes that reportedly took place in the 
classrooms varied according to the nature of the workshop topic, 
as can be seen in Table C-3 . 

FOLLOW-UP SURVEY OF SIG TRAINING IN 1991-92 

In addition to studying SIG staff development activities in 
1992-93, OREA also surveyed a sampling of participants in SIG 
workshops taking place during the 1991-92 school year*. A total 
of 104 participants responded to the follow-up survey. The 
primary purpose of the survey was to determine the extent to 
which the workshop participants applied the knowledge and skills 
they obtained from the SIG training in 1991-92. In addition, 
respondents were asked to rate their training experiences that 
year. 

Results of the 1991-92 Follow-up Survey 

Survey respondents reported participating in anywhere from 
one to eight training sessions: 41 percent attended 1-2 sessions 
and 40 percent attended 3-4 sessions. The percentage of 
participants who responded to the survey in the five workshops 
ranged from a low of 37 percent to a high of 75 percent (see 
Table C-3) . The quality of the training was rated 4.2 on a 5- 



These workshops were selected by Central DAC 
representatives. Due to mailing problems , none of the 
surveys sent to five workshop participants in the 
Alternative high school superintendency were returned. 
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point scale, ranging from l=low to 5=high. Many respondents 
indicated that they made use of their workshop experiences, that 
the training impacted positively on their behavior, and that it 
led to some instructional changes. The specific aspects of the 
training they considered to be of greatest value, and the changes 
that reportedly took place in the classrooms, varied according to 
the nature of the workshop topic. Consequently, these data could 
not be generalized, but can be seen in Table C-3 of the appendix. 
SURVEY OF CENTRAL DAC MEMBERS 

In response to a concern expressed by some Central DAC 
members that more should be done to enlist the participation of 
special education teachers and paraprof essionals in SIG staff 
development activities, OREA conducted a survey of Central DAC 
members. The survey identified the strategies used by Central 
DAC members, school liaisons, and other school and district staff 
to encourage teachers and paraprofessionals to consider the SIG 
training options and select one or more of the offerings. It 
also, elicited positive and negative factors that appeared to 
impact on SIG participation, as well as the pedagogical areas 
that engendered the greatest interest. Finally, the survey 
identified policies and practices that have impeded SIG 
participation. Survey results are summarized in Table D-l of the 
appendix. 

Strategies to Encourage Staff Participation 

A number of different strategies have been used to encourage 
teachers and paraprofessionals to participate in SIG activities, 

15 
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Mentioned most frequently in tr.e survey ,;ere he interest 
inventories disseminated to all special education staff in the 
spring through the school SIG liaisons, and the distribution of 
SIG workshop flyers and schedules to special education 
departments. Other strategies mentioned by respondents were the 
involvement of special education assistant principals in the 
distribution of surveys and workshop information about SIG staff 
development options. 
Factors Impacting on SIG Enrollment 

Central DAC members noted a number of factors that had a 
positive impact on SIG staff development enrollment. Mentioned 
most often were per session rate workshops (better than trainee 
rate) , centrally located workshops, and popular topics such as 
child abuse and crisis intervention. The factors having a 
negative impact on participation were workshops without 
reimbursement (less important with interesting topics) , trainee 
rate workshops, and poor promotion at some schools. 
Most Popular Pedagogical Areas 

Significantly, the SIG workshops with the greatest 
enrollments this year matched the topics mentioned as the most 
popular in the survey of Central DAC members. They included 
workshops on the use of computers, on behavior and stress 
management and on the adaptation of subject area courses. 
Sharing Plans and Ideas by DACS 

The monthly meeting of the Central DAC Committee served as a 
primary forum for sharing plans and ideas between Central DAC 
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members. A unique and constructive sharing experience *as w.:c- 
Bronx district's culminating "Share Your Success Conference", 
where School Advisory Committees described* highlights of their 
SIG programs, and offered DACs from other districts an 
opportunity to report on innovations and successful training 
programs for staff, students, and parents. 
Policies and Practices Impeding SIG Participation 

The survey of Central DAC members identified some policies 
and practices that impeded SIG participation. The trainee rate 
again came in for criticism, suggesting that such reimbursement 
offers insufficient incentive for some staff to participate. SIG 
workshops scheduled during school hours was also a problem in 
cases where the school administration was unwilling or unable to 
release staff for this purpose. 



17 



III. CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

The general goal for the H.S./SIG project in 1992-93-to 
provide teachers and paraprof essionals assigned to special 
education classes to increase their knowledge level and 
instructional competencies-was largely achieved* 

Overall, a high percentage of participants in the district- 
based workshops evaluated by OREA gave high ratings to the 
quality of the training, and indicated that they were 
implement ing a variety of methods and skills in the classroom. 
The areas of interest expressed by many respondents were stress 
management, self improvement, computer training, and behavior 
management. A follow-up survey of the six workshop participants 
observed by OREA evaluators suggested that their training was 
beneficial to them and their students. 

A retrospective survey of participants in SIG training in 
1991-92, and a second sample of 1992-93 workshops, produced 
positive data about the application of workshop experiences, the 
impact on teacher classroom behavior, and the implementation of 
some instructional changes. 

However, it needs to be reiterated that the results of the 
three follow-up surveys should be interpreted with caution, in 
light of the poor participant response overall. 

A survey of Central DAC members indicated that positive 
factors used to encourage staff participation were the interest 
inventories disseminated to all special education staff through 
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school SIG liaisons, distribution of flyers and scaeduies t: 
special education departments , a per session rate, centrally 
located workshops, and popular topics. Factors impacting most 
negatively were workshops without reimbursement, trainee rate 
workshops, poor promotion of SIG on the school level, and 
workshops scheduled during school hours. 
Recommendations 

The findings and conclusions in this report indicate that 
SIG staff development should be continued next year, with the 
following specific recommendations for those planning the 
programs : 

• respond to the interest shown in stress management and 
computer competence by expanding hands-on training and 
practice opportunities in these areas; 

• provide more attention to on-site reinforcement of 
strategies and skills obtained in SIG training to improve 
the effectiveness of the implementation process; 

• encourage schools to make available and/or provide access to 
computer hardware and software for teachers trained in 
computer workshops ; and 

• increase the incentive for special education staff to 
participate in SIG staff development by responding to the 
evaluation findings on the factors that impact negatively on 
SIG enrollment. 
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APPENDIX A 

CHART OF FOLLOW-UP SURVEYS ADMINISTERED BY OREA 
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Table A-l 
H.S. SIG Follow-up survey chart 



Survey Group 


Workshops 


# Resp. 


District 


1992-93 


Coping with Stress 


9 


BASIS 


Follow-up 
Survey of 


Stress Management 


33 


Alt 


Observed 


Desktop Publishing 


4 


Bklyn 


Workshops 


Starting Over 


16 


Bronx 




worKsnop in oc lence 




Man 




Creative Writing* 


1 


Queens 


1992-93 
Follow-up 
Survey of 
Second 
Sample of 
Workshops 


Computer Workshop 


6 


Bklyn 


Pol arn "i H WoT*lcc;hot3 


21 


BASIS 


Crisis Without Violence 


o o 
z z 


yueens 


Conflict Resolution 


10 


Man 


Self Esteem 


27 


Bronx 


Computer Technology 


7 


Bronx 


Poets in Public Service 


8 


Man 


Orton Society 


4 


Alt 


Team Conf erencino 


21 


Queens 


Resource Room Series 


6 


BASIS 


Math Workshop 


2 


Bklyn 


1991-92 

Follow-up 

Survey 


Caribbean Literature 


10 


Bklyn 


Multi-Media in the 
Classroom 


41 


Bronx 


Multi-Cultural Workshop 


13 


Man 


Learning Styles 


15 


Queens 


Study Skills 


25 


BASIS 


22 


306 





* This was not a typical workshop in that it consisted of 
one-on-one training involving a teacher trainer, a 
classroom teacher, and her students. 
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APPENDIX B 
SUMMARIES OF OBSERVATIONS OF 
SIX 1992-93 HIGH PRIORITY H.S. SIG WORKSHOPS 
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TABLES SUMMARIZING RESULTS 
OF THREE FOLLOW-UP SURVEYS 




0 

ERIC 



eg 
a\ 
l 

H 

cn 

H 



a 
o 

CO 

u 
o 

3S . 

a , 

H 

CO 



cn 0) 
l to 
a to 



CP 

c 
c 

•H 
<TJ 
U 
Eh 

<W 
O 



a) 

r-i 



0 

a) 



3 

CO 

a 
i 

O 
rH 
rH 
O 
fa 



4) 



I 



I 

CA 
4> 



O 3 



8- 

at 



8 2 «. 

41 3 O 



o o 

O 3 



o <A 

(A V • > 
4> U « -~ 
3 2** 

t_ *-» 3 c 
o « — » — » 

u a 3 
<a « a. 

4J o c 

t_ — ' 01 o 

O W 1 

« 4) - 

« <s 
u eo 3 
to V 4» _ 

J - J £ 

illl 



(J CM K) 



ii 

2 - 



« 3 
4> 



•5 8 



S o 

° e 

4-» L. 



- § i 

15 



3 



C 

m 

2 



«- o cm *-» 



c — 
o — 
75 a 



.13 3 a o 

!/J «-> O C 

W !fl L D 0) 

a» *-< — ' 
c Q- 



■5 "8 



7f >» O C/l X 
(AW O 
« ■£ 4-» Q. Crt 

v *-» t_ t- •— 

c ■— 4> O 4-» 
i- WON L 



18 

O (A 
U CA 

a *> 

"8 CA 
4> (A 



4> O 
> 

= ° ° 
•m 3 o 

— » — » (0 

illl 

4-» C 



1 



• ■8? 

till O « 

3 "5 is 

4-« « ac — 

• • • « 

•p 4-" -M ** 

-c 

on 2 2 

33ZX 
v- CM Kl 



is 



id 



| 

~4> 
> 

-8 



? 3 



1 - •< " 



i s n 

-•Si 

* * u o 

41 U 41 *s» 

4» — *-» w 

e» w • m + 

4» 4-> t_ 4) 

4-» 41 3 u 3 

m m 4-» o 4-» 

h . 3 -3 



# 

O 
4-> 

1 



U 4-» 

« C 

IS 

4-1 



4 O 4» 

u >~ 

4) il 4-« 

4-1 V ^ 

- «^ 

2 ij *2 

2 S 

3 • o • 

life?! 



O CM K) 



1 



■5 



3 



-C 

-o 
o 
u 

& 

03 
• V 

</> — J 

._4) -G 

w 41 

(/) — > 

*4- 

?. 

c 



o (A l z U : 



03 



. s 

— (_ 
O 



> 



"8 

3 



ft IS 

4> •— (A 

u c 4) 



II 

4) > 



4> 

I 

S 



o *-» • _ 

c 2 S ? 

« c « ^ 

a}c| 

< < b x 



4> in 



'E 



32 



C 



-O o 

03 ^ 

."8 

4> <0 
4^ 4-* 

*-» in 



c 

S 9 



4-* 4) cfl 



L L (/) C 



as JP </) 



« 4) 

*•» o 

</) — 

3 



4J ■•- 

St 

(A 4-1 

(A 

— » ^ 

(A U 

t| 

4-> a. 

• ? 

CA 

(A E « 
3UJ| 

• • X 
*-(M (I 



s! 

« c 

4-1 4-1 

I- 



c 



{I'D « 



S s ° « 

O 4) 



.2 a^s 



TO 



APPENDIX D 



5J 

33 

ERIC 



rH 
I 

Q 



s 

OJ 

s 

u 

Q 



(0 

C 

Q) 
U 

tw 
O 

QJ 
> 

CO 



ERLC 



- — V <£ 

.c Jo 

3 C • c. 

o o > qj 

w = o jr 

*- o o 

C — ' » 

o o in r 

> cj *^ 

* CJ TJ — 

ui "D — 3 



O 

<T3 *-» <T3 

-C Q. 

4-» O 

CO •— — 

o — • 4-j 

o ■- t- 

— _Q CO 



id "D a 
a. T> co 



Is 



*-< CD 
co 4-» 
jz 03 

*-> Q> 
L 

CO cn 
<0 

t— O 
03 l— 

a> 

— O -M 

C7J C CO 
O QJ O 

cn c- 

(0 QJ QJ 

"O > *-» 

QJ <0 C 

a. -C — 



w c 

qj qj 

co > E 

o £ — » 

*-» co o 

UOL 

CD CJ C 

uu C QJ 



QJ O 
> 

f0 4-» 

r l> 

(0 

s & 
£ - 2 

QJ O 

co > £ 

o ~ — . 
o 

o co c_ 
CD Q C 

u. o. a? 



TJ TJ = CO 

CJ V) 

— ' x aj 
— •-Co 

< > o u 

C c_ 3 

• — 00 CO 



— Ji 

i- (_ . 
I_ qj 



cn gj 

c ^ c 

•~ *- o 

co <o "£L 

_C *-> QJ 

CO C — 

O 0) 

• o *-> 



Qj CO 

£ o <- 

fO gj •— O 

o > . 



t— c 

£ . c 

a. qj 

GJ O (J 

4j.cc 

(0 (/) - 



cj o c 

CJ DC CJ 

c 

.. . (J 

(0 O •— 

u O 

• CO CO 



CO 

<TJ Cn 

f c 

CO — 



QJ • — 

— » C CO 

QJ — L_ 

a (0 D 

- o 

• *-» JZ 



o 
o 


progi 
endor 


o 

CO 

4- !0 t- 
(9 cn QJ 


i nterest 
>n from s 
itors 


^ties for 
to meet v 
nts 


jgh time 
*C meetin 
2St speak 


ack of 
perat ic 
inistr* 


if f icul 
akers I 

UI 1 CTICi 


O Q 5 
C cn 

QJ — » 

CO QJ 
*->(_*-> 
O *-» •— 


« U (0 


Q 8.S 

• CO I— 


z c > 

ty c 
• u •— 



o >» 
o 0J 
£ TJ 

U 

CO —* 

o 

C7) O 
C -C 



CO — » 



cr 



i/i 3 w 
3 Q. co 

• ci-5 



3.2 
8. a 



cn QJ 
03 Qj 
C i— 



8.. 



~o — ' <u ~n *-> 
< *-* — 3 co 

• O CO U) 13 



co *-» O 3 4-» 



(_ 

CJ 

!"8 



CO 



l (o 4 y < ' tj 0*^5? 

<T3QJ 3— <0>^<g 

*-< L. ^ 3 QJ +■* qj t< — 

CV> W " * ' - 



'— c V f- WJ 
4^ i ' u O *^ 



QJ *J Q» G < 
X CO _ g 



<0 CO *-» 
-C QJ 
*-» U QJ 



<0 CO "Q QJ 

(- Qj C O 

Ol L fl C 

0 0) 

1 o o. ■- 

QJ CO _J •< 

«- ."] U X 

co o aj aj 

5 "2 "5 l_ 

10 D O 

• □ CO <*- 



5- 















2 














O 
















CO 




•0 




c 












L- 




QJ 






QJ 








c_ 


*J 




CO 






C 


0 


c 


QJ 






aj 




at 






*-> 


w 


i_ 






(0 


C 




cO 


Lm 


g 


c 


(0 O 




0 


QJ • — 


QJ 


QJ 






a 


OJ 


CO 


CO 




0 


C 


L. 


CO 



"S 



.2? 



o c 
5 



m — > 
— o 



cn o — 

o 

L. 

a 



■g .2 



CO — ' 

QJ — ' QJ . 

•- cn 
c 

_ 03 

O) u 

c 



8. 



*v • cn 

4» £ 
• 3 w o 



QJ 4-» 

CO ^ 
CO 41 

— QJ 
U QJ 
■- C 



a 

Is 

Qj *_> 

— . ea 

- c 



&7 



O 4-* — *-» — ' 



> 

o 



c 

QJ 
O 



8- 



!15 3 



■0 




cn 
c 


0 

—> 0 
0 ^ 


cn •«- 

to *3 e 


ri but ion of 

als announced in 

e of workshop 


h parki 


ng scho 
or per 
fter sc 


lar topic; 
!nt erven 
ui tural isi 


tions wit 
bility 


ning duri 
except f 
n rates a 


• Popu 
Crisis 

Abuse) 


• Cist 
materi 

o\j v a 1 iv 


• Loca 
avai la 


• Trai 
hours, 

3v9 9 1 w 



J 

co 

"O co 

: * s 



QJ 



cn 

C 3 

— o 

C — 



a 

O 



to 
rs and 
pate in 


' I iai sons 
;hop 


ses 

: lyers and 


iuled 

1 buted to 


workshops 


:hool per 

3S 


cn 
C 

to •— 
• c 


C 

'£ O 
O O 

— -C 

— 0 


QJ ■ — 


^ W LU 
t_ ^ • 


3 


— w» 

Qj L. 4V 
-C 4-» c 


QJ 
*-> 


CO O 

. n 


cu •— 

- CO 


a ■ 


o> 0 •— co 
CO 03 4-* QJ 


O c CO 
CO O 


O CO 
u — CO 


0 <o 92 




U CO 


< <- 

*-> 




egies u 
irage te 
. to par 
ict i vi t i 


— 3 O 

> 4-* CO 

TJ 0) *-» 

CO 4-» CO C 

-55 8 

O 3 *■* 


kshops/ 
*t ised \ 
jncement 


uis of s 
shops di 
departn 


fer on-« 


fer aft< 
ion worl 


c 

LU QJ O 
I 

> L- L. 


t up DAI 
d at ea< 


4-» J CO <U 

03 C 03 


O t- p c- 
£ w 4i 3 


000 


QJ -* • 


0 


7) 

O CO 


CO 4-» O 
X CO S- 


03 (~ 
CO CO 

. 2 


L- U U O 
4J C fl> - 
CO GJ 0. CO 


u vi £ Q. 
CO U _QJ 
• T3 to T3 


J > c 
■0 c 

• 03 CO 


X L UI 

0 • 

• 3 CO 


• 


QJ 

• (0 


— c 

• T3 — 



— CO « 



O 4-* 4-J 



cn 
— C 

v « P v 



= 8. 



3 

O CO 

tO QJ 

T3 w 

CO > 

to o 

•— CO 03 
CO *-> 

— O CO 



U O JC 
CO OJ *-» 

. 8 '5 



cn 

>■ • >. CO 

- SJ L 
(_ w O 

CO CO CO 

— » CO •— ■ 

to 3 cn > cl 

cj o> c "b - 

> 4> •— >< < 

w GJ G 

CO 4^ QJ O ui 

— co e o • ^ 

4-» QC CO 4-» 



Qj Qj QJ 

_j — « O — - E 

cO 3 c - 

o "2 8 



co • cn 

QJ CO 3 

o 

L> — I_ 

O — -C 

4-> CO *-» 

c 

gj o cn co 

> *- c c 

c — o 

^TJ u « 

QJ CL ■— 

4-» 4-» CO C 

to co •— 

QJ C C — » 



Cv) 

in 



4^ cj E —> 

L. 4-» QJ ^- O 



1 tO JZ 
"D CO QC CJ 



8. 



• TJ <o to 



34 



